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VISION AND MISSION STATEMENT

DoDEA Vision

Communities investing in success for ALL students

DoDEA Mission

To provide an exemplary education that inspires and prepares all DoDEA students for success in a dynamic, global environment.

Fort Knox Community Schools Mission Statement

The mission of the Fort Knox Community Schools, a visionary education system serving students of military families, is to develop citizens who contribute to a democratic society and achieve personal success in a diverse world through a nurturing, individualized, performance-based learning environment led by a community of dedicated, highly skilled educators and enhanced by state-of-the-art technology.

Van Voorhis Elementary Vision Statement

Together: Nothing Less than the Best

Van Voorhis Elementary School Mission Statement

Although our two broad goals have been selected as improving reading and math, we have not clearly narrowed the specifics.  Therefore, we have not yet established our mission statement.

Core Beliefs (Guiding Principles)

Respect 

Collaboration 

Enthusiasm 

High Expectations 

Focus 

Support

Success

Problem Solvers
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SCHOOL PROFILE DEVELOPMENT

The following timeline of activities have been followed during the 07/08 School Year as part of the initial cycle of the continuous school progress (CSP) for Van Voorhis. This School Profile represents our first effort to meet AdvancED accreditation standards. 

1. Introduction of CSP and AdvancEd accreditation process to staff, Aug 1, 07

2. SIT committees discussion of responsibility, establish timelines, and review survey results Aug 8, 2007

3. Committees conduct and review trend data for the Environmental Scan Aug 15, 29, and Sept 19, 2007

4. DDESS SIP Training Days 1 and 2 - Sept 5 and 6, 2007

5. Staff reviewed CTBS data in math reading and language arts to include objective indexes Oct 3, 2007

6. Staff met to develop a new vision statement and core values based on a review of data from the Environmental Scan and CTBS results Oct 17, 24, and Nov 14, 2007

7. DDESS SIP Training Days 3 through 5 –on our organization’s requirements for school improvement and the requirements of AdvancED for school accreditation Nov, 27-29, 2007

8. Committees develop responses to the question posed on the Standards Assessment Report Nov 21 and 28, 2007

9. Selection of two academic goals Dec 5, 2007
10. Revision of vision statement by staff Jan 16, 2008
	CHAIR
	PRINCIPAL

	Janet Duvall
	Laura Gibson

	Military Representative
	Parents

	
	

	
	

	MEMBERS

	Stephanie Ferner
	Sonja Roberts
	Denise Stevens

	Linda Weiner
	Janet Schneider                            Tish Kidd


Other Actions Needed
It is critical that the accreditation team be aware that as a school community, Van Voorhis School began its journey toward a data driven accreditation process as defined by AdvancED in August of this school year. With this short time frame in mind, we acknowledge that we have the following major actions to be undertaken prior to the end of this school year.

· Although the two major goals for school improvement have been selected, the essence of the goals and how we will gather data to determine if the goals have been met have yet to be defined. 
· The school’s mission statement in relation to our vision and goals needs to be established.
· The specific action plans that will be undertaken to successfully reach our goals needs to be developed by each grade level team.
School and Community Description:

Van Voorhis Elementary School is one of the Department of Defense Domestic Dependent Elementary and Secondary Schools located at Fort Knox, Kentucky. Units located on Fort Knox include active duty Army organizations, Army Reserve, National Guard and the U.S. Marine Corps. As a result of the 2005 Base Realignment and Closure (BRAC) decisions, the Army Accessions Command and other units will relocate at Fort Knox over the next five years. Preparations for the new units have involved renovation and construction of additional housing which has caused the school’s enrollment to decline by 100 students for the past two years. The school serves 420 students in grades pre-kindergarten through third grade. The school is located in the largest housing area on the military installation. Approximately, 85% of our students ride buses to and from school, and have an average bus ride of twenty-five minutes. Currently 11% of the military sponsors are assigned to a fifteen month deployment in Iraq.
Built in 1958 and with a capacity for 700 students, the school is dedicated to Lieutenant General Daniel Van Voorhis, "Grandfather of the Armored Force" and former Fort Knox Commander (1931-32).  Over the years, the original single story facility has undergone four major additions to the self-contained building. The school has a large media center, two technology labs, and complete internet access throughout, a new gym, multipurpose cafeteria, a full service kitchen, and multiple outside play areas. In addition to the twenty-one pre-kindergarten through third grade classrooms, the school contains facilities for special education, speech, reading support, nursing services, English as a Second Language, Foreign Language in the Elementary School, a professional media room, and administrative offices. The staff consists of 37 certified staff, 16 support staff members, and our Principal, Dr. Jo Blease.

Van Voorhis School is organized in self-contained classrooms of students from Pre-Kindergarten through Third Grade.  The school functions as a community of learners and strives to help all
students achieve a high level of success.  Grade level Team Chairs act as conduits of information
and coordinators of instructional and curricular activities both within and among grade level teams.
The curriculum integrates the four main content areas, and the staff strives to flexibly select from an array of effective instructional practices to ensure the success of each student.
Parent and Community Involvement

Our school has an active Parent Teacher organization that provides the school with volunteer and financial support. Last year, our parent volunteers logged over 800 volunteer hours. In addition, the PTO has provided the financial support needed to implement a Reading is Fundamental program for the past 12 years. This program provides each child with their choice from over 1700 quality children books three times throughout the school year. The PTO also pays for admission and transportation fees for each grade level to take one major field trip each year. In addition, as part of the Van Voorhis PTO’s commitment to ensuring that each child has Nothing Less than the Best, the organization purchases the majority of student supplies in bulk. This leaves individual families with the responsibility for only book bags, crayons, and folders as their only out of pocket expense. With 63% of the children on free and reduced lunches, we believe this is an important service to our families.
Since 11% of our student population has a parent that is currently deployed to Iraq, Afghanistan, or Korea, we provide unique services for our students and parents. We collaborate with Fort Knox High School for both the high school and Van Voorhis students with deployed parents a student to student mentoring program called Deployment Buddies that meets once every three weeks. This is in addition to the small group counseling sessions our counselor conducts with these students. In order to provide needed support to the spouses who are left behind during the active duty members’ deployment, Van Voorhis School hosts a weekly spouse’s deployment support group with trained counselors from Army Community Service and free on site child care.

As a community of learners, Van Voorhis strives to provide multiple opportunities for community members and parents to learn about current educational research and instructional techniques. We provide annual on site direct training in reading instruction. In addition, we have a wiki site that provides parents with educational reading games, current information on vocabulary, books for children, instructional techniques, and an on line means of communication. Check us out at www.vvreads.pbwiki.com  We are currently seeking a means and organizational approval to provide a digital recording of our staff professional book discussions and other professional development on our web site. We formally collaborate with Campbellsville University and informally collaborate with several other local universities by providing a site where education majors can conduct classroom observations and complete their student teaching.

Van Voorhis School collaborates with numerous agencies on post to provide support for our students’ health and safety. In collaboration with Ireland Hospital, the dental clinic and the vet clinic, we provide dental screening, vision and hearing screening, health and nutrition information, and pet safety. In conjunction with Ireland Hospital, we have plans to provide an on site immunization clinic twice this year and next year. Both the Red Cross and the Fire Marshall provide programs on natural disasters preparedness and fire prevention and safety.
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Unique Local Insights

DATA COLLECTION INSTRUMENTS

· Parent survey   

· Student Survey 
· Staff survey conducted by DDESS in the fall of 2006
· Input from staff members based on a review of standardized and local assessments and school demographic data.
ANALYSIS OF DATA

Parent Survey
In the fall of 2007, 405 surveys were distributed to our parents. Of those surveys, 207 were returned representing a 51% return rate. A five point likerd rating scale was used with response options of very poor, poor, neither poor nor good, good, and very good.  Parents were asked to respond to the following areas: Teaching and Learning, Safe and Orderly Environment, and School Partnerships.
Teaching and Learning
The survey indicated that the vast majority, 46% of parents indicated that they felt very good about the quality of instruction that their child receives in the core subject areas of reading writing, and mathematics. In science and social studies, parents were still pleased with the quality of instruction their child received, but 52% of parents rated as only good compared to 34% who rated it as very good.  

Safe and Orderly Environment

The survey indicated that the overwhelming majority of parents, 93% agreed and strongly agreed that the school provides a safe environment. A slightly lower percentage of parents agreed or strongly agreed that the school maintained good discipline.
School Partnerships

The majority of parents, 73%, report that they feel welcomed at the school most of the time while 19% feel welcome at school sometimes. In the area of teachers communication with parents, 69% report that their child’s teacher communicates with them at least once per week and 14% indicated that their child’s teachers communicates with them at least once a month. 

Informal Student Survey
All third grade students were surveyed in the fall of 2007. The surveys were completed in class.  Of the students surveyed, 81% completed the survey for a return rate of 100%. A five point likerd rating scale was used with response options of very poor, poor, neither poor nor good, good, and very good. Students were asked to respond to questions related to Student Achievement, Safe Environment, and School Partnerships.
Student Achievement

The majority of the students surveyed, 72-87%, indicated that they either strongly agreed or agreed that they were provided with quality instruction in all academic areas. In addition, 55% of these students agreed or strongly agreed that they were being well prepared for the next grade. 
Safe Environment

The vast majority of the students, 88%, indicated that the school maintains good discipline. In addition, 75-91% indicated that they felt safe or very safe in most areas within the school facility. The only exception to students’ overall feeling of safety is the two multi stall restrooms which our third grade students utilize only at lunch time since each classroom has its own single user restroom. This is an area with little adult supervision. In addition more students indicated they felt unsafe on the playground and in the school parking lot. Again, lack of adult supervision and the transition at the end of the school day leads to students’ feeling reduced safety. Since this survey, an adult has been assigned to supervise the school parking lot and a recess schedule has been implemented to reduce the number of classes on the playground at any one time.
Partnerships

74% of the surveyed students indicated that their teacher communicated with their parents at least once each week.
Teacher Survey

In the fall of 2007, 47 certified staff members were asked to complete an on line survey. There was a 100% survey participation rate by the certified staff. The survey focused on the certified staff perceptions of overall education issues, expectations of students, assessment, technology, student support, professional development, and partnerships. The staff was asked to select which statements most accurately reflected their opinions in the broad categories mentions above.
Overall Education Issues

The vast majority of staff, 91%, indicated that they would give Van Voorhis School the grade of A or B; however only 49% of the staff indicated they would give public schools in the U. S. an A or a B. In addition, 44% of the staff views the reason for the existence of Department of Defense schools as preparing responsible citizens, while another 26% believed the primary mission of the DoD schools was to ensure a basic level of quality among schools. While the staff was divided over the reason our special schools exist, there was no division among the staff about our primary mission. 95% of the staff believed our mission is to provide our students with a balanced education which involves basic academics plus other subjects and co-curricular activities. Yet the staff was more evenly divided over the exact role of the after school and co-curricular activities with 40% indicating these areas were as important as academic subjects while 58% viewed these activities as only an addition or supplement to academics. When asked what areas were the three biggest problems the school must deal with, 51% indicated lack of parent support and interest in their child’s education, 35% indicated a poor lunch program, and 33% indicated lack of financial support or funding.
Expectations of Students

The staff was evenly divided about who has the most effect on students’ level of achievement in school with 42% of the staff indicating that teachers have the most impact while 47% indicated that parents have the most impact. Only 58% of the staff believes that all students have the ability to reach a high level of learning while 33% of the staff believes that only some students have this ability.
Assessment

Since 84% of the staff believes that the primary purpose of assessment should be used to determine the kind of instruction students need in the future, it is not surprising that 74% of staff believe that there is too much emphasis on standardized achievement testing. Since the vast majority of the staff believe the purpose of assessment should be for learning, it is not surprising that 63% of the staff responded that the best way to measure students’ academic achievement is through the use of student work and other demonstrations. However, 35% of the staff did respond that the best way to determine student achievement is through a combination of standardized and teacher-designed tests.
Technology

The majority of the staff indicated that they use technology for instructing students a fair amount and 67% of the staff believed that the use of technology improved the quality of instruction. 53% of the staff responded that the school should invest more in computer technology for instructional purposes.
Student Support
100% of the staff indicated that they would grade Van Voorhis School with either an A or a B in its effectiveness in welcoming new students to the school.
Professional Development
Most staff members indicated that integrating the curriculum, 42%, and using powerful instructional strategies, 42%, were the professional development opportunities that would provide the most professional growth.
Partnerships
In determining the most effective way to open the lines of communication with parents and community members, the staff was evenly split among three different methods: through school newsletters, 42%; school open houses, 49%; and school visits by parents, 35%.
PRESENTATION OF DATA
Parent Survey 2007____________________________________Percent of Respondents
TEACHING AND LEARNING
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Student Survey 2007____________________________________Percent of Respondents
TEACHING AND LEARNING
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IMPLICATIONS FOR ACTION: UNIQUE LOCAL INSIGHTS

Student Performance Goals

No new student performance goals are needed at this time

Non-Students Data:  
Communication with our parent and community stakeholders is a weakness in our school’s efforts to provide the highly functioning learning community that our vision indicates is our goal. As a result, we have added numerous processes this year to improve communication with and involvement of our stakeholders.

Other Data Needed  
No other data is needed at this time.

Clarifying goals
None at this time

Interventions

Several interventions have been initiated to address the parent concerns identified in the surveys.
· A weekly synopsis of the internal staff daily notes is sent to parents electronically.
· A copy of the Standards Assessment Report and School profile has been posted on the school’s web site.
· Several parent training sessions have been given, a wiki site with curriculum and instructional information, communication with a reading specialist and educational games was established.
· A support groups with free on site child care for parents with a spouse deployed to Iraq or Afghanistan has been established.

· Small groups of teachers have held multiple mini open house nights for their parents

Interventions for student concerns are as follows:

· Posted a staff member on duty in the parking lot before and after school 
· Created a specific recess schedule to reduce the number of children on the playground at any one time.
Interventions to address some of the teacher concerns are as follows: 
· After two lean years of school budget, our budget has been increased
· Replaced the cafeteria manager and staff
· Established team planning time to be used for the development of grade level local assessment for learning in math and language arts and analysis of assessment for learning data

· Purchased five new en-focus machines
Other Actions Needed

· We will begin to give an annual update of our vision and mission and School Profile to our parents and community stakeholders at the Fall Festival and hold focus groups of the stakeholders to gather input
· Install the five new en-focus machines permanently in the ceilings of each third grade classroom

· Conduct staff discussion on our belief system. Do we really believe that all students can learn at high levels or don’t we? What are the implications for learning and teaching for our students?

[image: image13.jpg]Van Voorhis Elementary School





Information from Former Students

DATA COLLECTION INSTRUMENTS
Van Voorhis Elementary School staff conducted informal interviews of Walkers’ fourth graders who were former Van Voorhis students in December of 2007. 
ANALYSIS OF DATA

At the beginning of this school year, 14 former Van Voorhis third grade students matriculated to Walker Intermediate School. A total of eleven former Van Voorhis students who currently attend Walker Intermediate School were interviewed informally during an after school Movie and Pizza event at Walker School. This gave the interview process a 24% participation rate. While this does not represent an adequate sample size of former students, the School’s Leadership Improvement Team felt that the students’ feedback provided us with some insight on our effectiveness. All eleven students made initial contact with the three interviewers and eagerly agreed to answer three open ended questions. The open ended questions were as follows:
· How can Van Voorhis do a better job of getting third graders ready for fourth grade?

· What was the best thing about Van Voorhis?

· What could we do better at Van Voorhis

The responses to the first and second questions yielded eight responses that indicated satisfaction with their experience at Van Voorhis and their preparation for fourth grade. An additional eight responses indicated that the students thought they needed to know multiplication facts and or long division. Other responses indicated a need for students to be better prepared to successfully complete the requirements of the President’s Physical Fitness Test, give students an opportunity to have different teachers for different subjects, and to have a student council. An additional eight responses indicated satisfaction with they way that Van Voorhis prepared its students for fourth grade and noted their satisfactions with the Van Voorhis teachers, having the same teacher for two years in a row, and that third graders use of lockers was helpful. When asked about what they liked best about Van Voorhis, one student noted that Van Voorhis is a large school facility and that this aspect was helpful in transitioning to a smaller school with older students. Several students noted how much they enjoyed the morning announcements that are televised on our closed circuit channel in the form of our Morning Show. Several other students noted that they preferred the way that Van Voorhis allows students to go directly to their classrooms upon arrival in the morning instead of holding all of the students in the gymnasium until 8:30.
PRESENTATION OF DATA
Van Voorhis Elementary School

Former Student Survey December 2007
	Interview Questions
	Satisfied


Responses
	#R
	Need to Improve
Responses
	#R

	How Can VV better prepare

third graders?

What can VV do Better?
	Same teacher for 2nd and 

Third grade
	2
	Know multiplication facts
	11

	
	W uses lockers
	2
	Know long division
	1

	
	Walker is a smaller school
	
	Have different teachers 

for different subjects
	1

	
	Nothing, VV is favorite school
	2
	Have a student council
	1

	
	
	
	Prepare for President’s

Physical Fitness Test1
	

	
	Felt prepared
	7
	Learn to study for tests
	2

	What was the best thing

About VV?
	My third grade teacher
	3
	
	

	
	Eat lunch with the counselor

when selected for student 

for the month
	2
	
	

	
	Going straight to your class-

Room when you get to school
	4
	
	

	
	The Morning Show on TV 

In our classroom
	1
	
	

	
	The PE teacher
	2
	
	


IMPLICATIONS FOR ACTION: INFORMATION FROM FORMER STUDENTS
Implications for Student Performance Goals

None at this time
Identification of Sub-Groups

None at this time
Interventions

None at this time

Other Actions Needed

Establish a process to collect information from former students annually by inviting fourth grade students from our receiving sister school to a “Home Coming Focus Group” during our annual Fall Festival.
Open a dialogue with Walker’s fourth grade teachers in an effort to articulate the math curriculum better across the grade levels with regard to multiplication and long division.
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Existing School Data:  Student Achievement
DATA COLLECTION INSTRUMENTS
The Terra Nova Multiple Assessments, 2nd edition, is a system-wide, norm referenced assessment given annually in the spring of each school year to all of our students in grade 3.
Terra Nova Objectives Performance Index (OPI) is a report that breaks down subject areas into objectives.

The Developmental Reading Assessment (DRA) is a required local/system assessment given biannually to all third grade students.  Although not a requirement, Van Voorhis administers the DRA in K-2 grades.
ANALYSIS OF DATA
Terra Nova Data


Over the three year reported period, the standardized achievement scores in reading, language arts, and total test experienced a slight increase in the second year followed by a decline. Over this same period, the standardized achievement scores in math showed a steady decline. In the fourth year, the standardized achievement scores in reading langue arts, total test, and math scores demonstrated an increase, with the math scores increasing dramatically.


Since the math achievement scores had shown a steady decline over a three year period, the staff decided to examine the Objective Performance Index scores for the 2004-2006 school years. An examination of the Objective Performance Index revealed that students consistently scored lower on the patterns, function and algebra, problem solving, and communication objectives than the other math objectives. Last school year, Van Voorhis School aligned the math curriculum to place a greater emphasis on the objectives our students scored lower on. The next school year, 2007, students’ math achievement scores made large gains in all objectives to include patterns, function and algebra, problem solving, and communication.


Disaggregated achievement scores for the 2006-2007 school years indicated very little difference in achievement in all subject areas between the genders with girls scoring only slightly higher in reading than boys. 

The disaggregated scores by race for reading indicated that multi racial students’ scores were higher than all other racial categories with very little difference among the achievement of black, white, Asian, Hispanic, and other students. The largest reading achievement gap in among the similar scores was between black and Asian students with Asian students scoring higher. The differences in achievement among the racial subgroups in language arts showed a similar trend. Multi racial students scored higher in language arts achievement than all other racial categories. The math achievement scores of the racial subgroups were clustered with multi racial, Asian, and other students scoring 15 or more NCE points above the black, white, and Hispanic students.  

Developmental Reading Assessment Data

Over the four year period of 2004 to 2007 first and second grade Developmental Reading Assessment (DRA) scores demonstrated slight improvement in the total percentage of students scoring at or above the standard. During the same time period, third grade scores on the Developmental Reading Assessment demonstrated a decline in the total percentage of students scoring at or above the standard. After much analysis and discussion, the staff determined that there were two possible factors that have contributed to the minimal, and even, decreasing percentage of students scoring at or above the standard on the DRA. 
The first possible factor that has contributed to the poor demonstration of continuous improvement in student achievement as measured by the DRA is lack of inter-rater reliability. The DRA is a two part assessment with the first part consisting of a process to code all the errors a student makes when reading a selection out loud to the assessor. The second part of the assessment consists of asking the student to retell the story and to answer several comprehension questions orally. Both aspects of the DRA lend to a degree of assessor subjectivity. Since the initial training on the administration of the DRA occurred in 2002 and new training had not occurred since that time, the staff determined that we needed to have annual updated training to ensure that all teachers were administering the DRA in the same manner. 

The second contributing factor to the poor student achievement on the DRA assessment over time is related to an internal school policy. In 2006 a decision was made to allow teachers to stop administering the DRA once the student had met the established standard for the end of the year DRA level of each grade. Teachers could go beyond the end of the year DRA level as established for a particular grade if they so desired, but were not required to do so. This policy is still in place for beginning and mid year DRA assessments but it has been revoked for end of year DRA scores. 

Lastly, the overall reliability of the DRA scores as a completely accurate measure of student achievement is questionable. When comparing third grade student achievement on the DRA and the Terra Nova over time, we do not see a similar trend of decline in both reading scores. In 2004 95 of the third grade students scored at or above the standard on the DRA; however these same students only scored a mean NCE of 53.3.  If the two assessments were reliable predictors of student achievement of each other, then the decline of student achievement on the 2007 DRA should have been an indicator of a similar decline in student achievement on the 2007 Terra Nova Reading achievement scores. However, this is not the case. The DRA scores for third grade students declined in 2007; however, the median NCE on the Terra Nova reading test in 2007 actually increased to 61.9. This represents an 8.6 mean NCE percentile gain. Since the DRA is both a required assessment  by our parent organization and an excellent means to assess general student progress in reading fluency and basic comprehension, the staff is considering no longer using the DRA as an assessment of learning but merely internally as an assessment for learning.
PRESENTATION OF DATA               

TERRA NOVA SCORES 2004   - 2007
Median NCE
__________________________________________________________________________
             NCE TOTAL SCORES                                          NCE LANGUAGE SCORES
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Terra Nova Math Sub-Skill Strands 2004-2007
Objective Performance Index
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Math Sub-Skill Stands: Third Grade
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DEVELOPMENTAL READING ASSESSMENT (DRA) DATA 2004-2007
__________________________________________________________________________
FIRST GRADE DRA Comparison
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SECOND GRADE DRA Comparison
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THIRD GRADE DRA COMPARSION
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IMPLICATIONS FOR ACTION: EXISTING DATA: STUDENT ACHIEVEMENT
Implications for Student Performance Goals

Careful examination of each subject’s specific Objective Performance Indexes coupled with a realignment of the curriculum to address weak objective areas will yield improvement in student achievement. 
Identification of Sub-Groups

No sub groups are identified at this time
Interventions

· The math curriculum was aligned and articulated across the grades to strengthen patterns, function and algebra, problem solving, and communication objectives in kindergarten, first and second grades.
· A master schedule that provided for weekly team planning time for all grades was developed.
· A local math assessment aligned to the new curriculum was administered at the beginning, middle, and end of the year to monitor student learning and alter instructional practices in kindergarten through third grade
· The curriculum and standards were aligned to address the items in reading and language arts where students scored poorly

· Local assessments that were aligned to the curriculum were developed and administered each quarter to third grade students in reading and language arts

· A mid year DRA was administered to monitor student progress in reading and determine specific interventions for students in grades one through third
Other Actions Needed

· Provide training to teachers in interpretation and use of data

· Provide annual training on the administration of the DRA
· Develop a means to annually assess our inter-rater reliability for administering the DRA

· Continue the alignment of the curriculum to include all subject areas and grades

· Insure the aligned curriculum is articulated across the grades

· Continue to develop local assessments for each grade and subject areas that are aligned with the curriculum.

· Develop or purchase a system to quickly scores local assessments and create corresponding data charts and graphs

· Develop a master school schedule that includes uninterrupted reading, language arts, and math times

· Develop a master school schedule that includes specific blocks of time for daily in school intervention and enrichment times for each grade level based on data from local measures

· Develop and administer a local assessment for reading and language arts that is aligned to the curriculum for first, second, and third grades
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EXISTING SCHOOL DATA:  SCHOOL AND COMMUNITY

DATA COLLECTION INSTRUMENTS

The following data collection instruments were utilized to collect data for unique local insights:

· DoDEA School Management System (SMS) Demographic Data

· Student records

· Staff self reports

· Excent Special Education Management System
ANALYSIS OF DATA
The overall number of students enrolled in Van Voorhis School has declined by 93 students over the past year. Despite this decline the percentage of males continues to be slightly higher than the percentage of female students enrolled at the school. The vast majority of our students’ parents, 75%, come from the enlisted ranks. This is related to the high percentage, 63%, of our students who are on the free and reduced lunch program. The majority of our students, 70%, continue to be predominately white. However, the ethnic makeup of the school has shown a slight increase in the percentage of Hispanics to non Hispanics students over the past two years resulting in a current rate of 15%. There is not a current place on the student enrollment form for parents to select the category of multi racial for their children. This is different from the Terra Nova assessment where the selection of multi racial can be made. The subgroup of multi racial demonstrated higher performance on the reading, language, and math subtests of the Terra Nova than any other racial sub group. However, since this data is not indicated on the enrollment form, we are not currently able to track the progress of these students in the earlier grades or on any local assessments. This lack of consistency in data collection makes determining the effectiveness of any specific goal related action plans incomplete and less effective.
Presentation of Data

DEMOGRAPHICS DATA

School Population by Gender

Fall 2004 to Fall 2006
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Van Voorhis Elementary School
Population by Race
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SUPPORT SERVICES PROVDIDED TO STUDENTS 2007-2008
	SERVICE
	# OF STUDENTS
	% OF STUDENTS

	SPED
	47
	12%

	SPEECH. ARTICULATION ONLY
	25
	6%

	READING SUPPORT (READ 180, RAPID)
	83
	20.5%

	GIFTED EDUCATION
	6
	  1.5%

	ENGLISH AS A SECOND LANGUAGE
	5
	  1.2%

	Free and Reduced lunch Program
	255
	63%


IMPLICATIONS FOR ACTION: EXISTING DATA; SCHOOL AND COMMUNITY

Student Performance Goals
· Data collected on the DRA and other local assessments needs to be coded for race and gender to determine if there is a difference among these sub groups in the success of interventions implemented for each goal.

· Van Voorhis serves a population with a high percentage of students who are considered “at risk” for future failure in school. 
Identification of Sub Groups
Students who receive reading support services
Other Actions Needed
· Develop a means to collect racial data when students are initially enrolled in school that will correlated with categories on the Terra Nova and apply these categories to student data on the DRA and other local assessments.
· Incorporate into the action plans for each goal a means to continuously assess our students’ learning throughout the school year and a means to immediately provide targeted remediation to students who demonstrate through assessment the need for remediation. This remediation must be accomplished during the school day so that all students will have equitable access to the instruction and educational success. 
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EXISTING SCHOOL DATA:  INSTRUCTIONAL

DATA COLLECTION INSTRUMENTS
· Input from staff members based on a review of best practices as define by the DoDEA Quality Indicator Map. Grade levels met to review their student data and identify most commonly used instructional practices.
· Input from staff on their highest level of education
· Professional Development Committee review of professional development sign in sheets and calendar of professional development activities scheduled for connections time over the past three years

ANALYSIS OF THE DATA
The majority of the Van Voorhis staff, 47%, has a master’s degree plus at least 15 or more credit hours beyond the master’s degree level. Three days each year are dedicated to mandated staff development programs and focus on new procedures, textbooks, centralized curriculum and/or standards. The cornerstone of the Van Voorhis professional development program is a mentorship model that utilizes the school’s subject matter experts to demonstrate instructional techniques, provide guided practice, encouragement, and consultation to faculty as they implement their new learning. Our mentors guide the curriculum development and alignment in reading and math. In addition, the staff has found additional staff development beyond the basic requirements critical to strengthening our professional practices and deepening our commitment to being a professional learning community. 

As a result of our commitment to being a professional learning community, the staff recognizes the need to constantly develop their use of instructional strategies in order to further enhance student learning. The results of the staff self-assessment on the Quality Indicator Map is further evidence of our acknowledgement of the importance in honing our skills to improve student learning through the use of questioning strategies and other strategies that will promote students’ ability to learn through inquiry, think critically, and to problem solve. 
PRESENTATION OF DATA
	EDUCATION BACKGROUND OF PROFESSIONAL STAFF 200702008

	BA
	BA+15
	BA+30
	BA+45
	MA
	MA+15
	MA+30
	PHD

	4
	1
	
	
	14
	4
	11
	2


	GRADE LEVEL TEAMS’SELF ASSESSMENT OF INSTRUCTIONAL PRACTICES
DoDEA Quality Indicator Map Continuum

	INSTRUCTION

 CLUSTER CONTINUUM
	INITIATION
	INVOLVEMENT
	IMPLEMENTATION
	INNOVATION

	High expectations for student achievement
	Teacher reminds students to do their best quality work is rarely displayed
	Student encouraged to work hard one example of student work only
Pre K

First Grade
	Examples and modeling of student work w/ teacher comments and rubrics
Kindergarten
Second Grade

Third Grade

	High expectations for students, promotes confidence, students develop goals

	Students are meaningfully engaged
	Teacher directs all aspects of learning process
	Teacher centered, students motivated through rewards 
First Grade
Second Grade 
	Motivating climate to enhance student interest
Pre K

Kindergarten
Third Grade
	Motivating climate to enhance student interest

	Opportunities to meet/exceed the standards
	Teacher rarely deviates from one way of presentation
	Limited number of strategies and activities used to impart information
First Grade


	Use of multiple strategies and activities to help students meet/exceed standards
Pre-K

Kindergarten

Second Grade
Third Grade
	Teaching & learning matched to student needs ensure all students meet/exceed standards


	Varied questions strategies
	Teacher uses question and answer format directed a individual students
	Questions related to content encourage all students to respond and elaborate
First Grade
Second Grade


	Teacher poses open ended questions that require students to reason and respond thoughtfully
Pre-K

Kindergarten
Third Grade
	Teacher and student poise higher level thinking questions in authentic dialogue

	Varied & flexible grouping
	Most instruction given in whole group format
	Use flexible grouping not based on differentiated student needs, but rather on size of group
First Grade
Second Grade

	Uses flexible groupings to match student needs, groups reflect student choice sometimes
Pre-K

Kindergarten
Third Grade

	Student groupings are varied by individual student need, interest, styles


	Teaching strategies support inquiry, higher order thinking, problem solving
	Lecture format and textbook only used
	Teachers engages students in some inquiry-based experiences
Pre-K

First Grade

Second Grade
	Teacher provides frequent opportunities for inquiry-based experiences
Kindergarten
Third Grade
	Teacher encourages students to id meaningful questions and problems

	Technology integrated throughout instruction


	Limited use of technology applications for students
Pre K
Kindergarten
First Grade
	lessons occasionally include technology to meet/exceed standards
Second Grade
Third Grade
	Plans technology rich experiences to support standards
	Technology used effortlessly as a tool in support of learning


PROFESSIONAL DEVELOPMENT TOPICS
	CURRICULUM
	INSTRUCTION
	ASSESSMENT

	Differentiated Curriculum

New Math Curriculum

New Science Curriculum

Health Curriculum

Rubicon Math Initiative

Math Curriculum Alignment

Language Arts Alignment

Science Curriculum Alignment

Social Studies Alignment


	Reading Instruction through Mentorship

Math Instruction through Mentorship

Faculty book Study:

        Mosaic of Thought

        Reading with Meaning

Developmental Math Instruction

Scholastic Read Reading Courses

Guided Reading

Reading Recovery Conference
	Developmental Reading Assessment

Correlation of Standards to Terra Nova and math, reading, language arts curriculum




IMPLICATIONS FOR ACTION: EXISTING DATA; INSTRUCTION
Implications for Student Performance Goals
The use of instructional strategies predominately at the implementation level of the Quality Indicator Map in the areas of supporting inquiry through the use of questioning strategies to support student learning and other strategies to support inquiry, higher-order thinking skills, and problem solving.
Professional development is needed to meaningfully integrate technology to support student learning.

Identification of Sub-Groups

None at this time.
Interventions
· Interventions have been implemented on an individual teacher basis using a mentorship model in reading and math instruction

· Improvement in individual teacher technology skills has been implemented through a just in time individual teaching basis
Other Actions Needed
Professional development is needed in the following areas:

· Use of student work samples and rubrics to enhance student learning

· Implementing flexible grouping beyond the guided reading group

· Use of techniques for students to track their own learning

· Instructional and questioning strategies in reading and in math that will promote higher order thinking skills through a gradual release of responsibility to students in literature circles and inquiry based math instruction
· Assessment for Student Learning
· Integration of technology to promote student learning
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INTERPRETATION AND TRIANGULATION OF DATA

GOAL ONE

All students will improve their ability to comprehend and think critically about what they read.
ESSENCE OF READING AND WRITING GOAL

Not determined at this time, will be accomplished later during this school year.
Data Point 1—Terra Nova Reading and Language Arts scores; DRA scores (PG 18, 20-21)
Data Point 2—Grade level teams’ self assessment of the Instruction cluster on the Quality Indicator Map (PG 26-27)
Data Point 3—Environmental Scan (PG 31) 
GOAL TWO

All students will improve their ability to problem solve and to communicate their mathematical reasoning
ESSENCE OF PROBLEM SOLVING GOAL

Not determined at this time, will be determined later during this school year.
Data Point 1—Terra Nova Math and Terra Nova Objective Performance Indicators (PG 19, 20) )

Data Point 2---Grade level teams’ self assessment of the Instruction cluster on the Quality Indicator Map (PG 26-27)
Data Point 3—Environmental Scan (PG 31)
Rationale for Student Performance Goals

GOAL ONE-All students will improve their ability to comprehend and think critically about what they read.
Terra Nova and DRA was collected and analyzed. This information in combination with staff discussion and the grade level teams’ self assessment on the instructional cluster of the Quality Indicator Map and the Environmental Scan indicate the importance of students’ ability to comprehend and think critically about what they read. Although gains were made in the Terra Nova reading assessment during the last school year, the staff and community are focused on ensuring that students continue to make gains in their reading comprehension and analytical skills. While there has been a great deal of focus on aligning the curriculum and designing aligned local assessments, formal discussion about the essence of the goal has not yet begun. We will not be able to define the essence of the goals and develop interventions until these discussions are undertaken and consensus is reached. The staff has set aside February 15, 2008 for this purpose.
GOAL TWO-All students will improve their ability to problem solve and to communicate their mathematical reasoning.
Terra Nova Math and Math Objective Performance Indicator data was collected and analyzed. These scores indicated students’ difficulty in the mathematical processing skills. This information in combination with staff discussion and the grade level teams’ self assessment on the instructional cluster of the Quality Indicator Map, and the Environmental Scan, indicate that students’ ability to problem solve and to communicate their mathematical reasoning will be critical to their success in the future. Last year the math curriculum was aligned to emphasize the processing skills. Although significant gains were made on the Terra Nova math assessment last school year, the staff and community are focused on ensuring that students continue to make gains in their abilities to problem solve and communicate their mathematical reasoning. While there has been a great deal of focus on aligning the curriculum and designing aligned local assessments, formal discussion about the essence of the goals has not yet begun. We will not be able to define the essence of the goals and develop interventions until these discussions are undertaken and consensus is reached. The staff has set aside February 15, 2008 for this purpose.
Environmental Scan Information

PROCESS: 
The staff worked during professional development days and connections time reviewing District-selected sites to identify critical trends and developments that might impact the future of our students.  The staff recorded their findings on a form provided by the SIP Chair.  Initial findings were discussed and forms were collected by committee chairs.  During the next connections time, the staff used the same form but were asked to use provided sites or sites of their own choosing to research any trends or developments that they perceived as having potential impact on the future of our students.  These forms were then collected by the committee chairs.  Findings and websites were compiled by the chairs and were used on our SIP day when the staff worked together to identify the most significant trends that should be addressed when writing our vision, mission and SIP goals.  
Resources Reviewed and Discussed:    
General Websites for All Six Categories
Statistics and Environmental Scan Data from NCA
Links to U. S. Government information
U. S. Dept. of Labor's 21st Century Workforce Initiative
Kent (1992) Environmental Scan Data
SearchGov
FirstGov
FedWorld
Larry Lezotte's Effective Schools
Websites by Category

Demographic
United States Census Bureau
Gannett
Troy Chamber of Commerce
Education
The Chronicle of Higher Education
International Center for Leadership in Education 
Assessment
Association for Career and Technical Education
National Skill Standards Board
U. S. Dept. of Education
Northwest Regional Educational Laboratory
Social
Children's Defense Fund
U. S. Dept. of Health and Human Services
Technological
Jamie McKenzie: From Now On
Association for Educational Communications and Technology
U. S. Dept. of Education, Office of Educational Technology
Northwest Educational Technology Consortium
SciTech Daily
World Future Society
 

Political
Political Science Internet Resources
Economic
Bureau of Economic Analysis
National Alliance of Business
U. S. Dept. of Commerce: Economics and Statistics Administration
U. S. Dept. of Labor 
 
FINDINGS:

TECHNOLOGY
· Schools are spending so much of their funding on hardware and software licensing that there is no money for professional and program development.

· Technology is one avenue that we can use to prepare our students to work in a global economy.

· Integration of technology must be appropriate to achieve higher level thinking.

· Technology will affect every aspect of life in the future, from smart housing to information
retrieval.  

GLOBAL ECONOMY

Foreign language 

· U.S. students lag behind in their foreign language ability, but we can learn from
successful foreign language teaching in other countries.  

· China’s economic growth, global competition, the war on terrorism, and the increase of immigrants to the U.S. increase the demand for foreign language instruction. 

· Children taught a second language in the primary grades acquire a second language
much easier.


Mobility

· An explosive growth in online and multimedia instruction is occurring.  This includes “virtual schools.” This would be beneficial to those military students that travel to keep up with class work.

· Global migration patterns results in students entering school with various backgrounds and schema.  Scores are reported without any controls for background or migration factors.

· Additional skill training/career opportunity is needed for people coming from other
countries to make their transition to this country easier.
Skills 

· Skills are changing in the 21st century.  This includes changes in farming all the way to the government.  We need to adapt to have our students ready for those changes.

· Students need to have developed a high degree of economic literacy.  They must
understand the basic concepts and be able to reason logically about key economic

issues that affect their lives as workers, consumers and citizens. 

· Rapid fundamental transformation for all industries requires higher skills and higher
education.  Worker need to be flexible and creative.

· Many United States companies are moving to Eastern European countries because the workers there are better skilled and can be paid less to do a higher quality job.  Their economy is predicted to be 75% bigger than the U.S. economy by 2050.  

· Children need data literacy

FAMILY AND HEALTH
· More women are redefining and shaping the workforce, the business networks, financial
institutions and our culture.  Perhaps most of all, women entrepreneurs are deeply influencing
the business community, public officials and media perception.

· A growing trend, found among 19 countries, is that students starting school at a younger age
are performing at lower levels in science and math as they progress through school. 

· They are also less likely to enroll in a four year college or university.

· Increasing volatility, uncertainty, complexity, ambiguity, economic instability, lack of shared
norms, and weakening infrastructures challenge urban communities to redefine sustainability.

· Children in poor families are less likely to have involved mothers than children in working
families with higher incomes.  Children in poor families are also far less likely to participate in
extracurricular activities.  

· Children are increasingly overweight at younger ages and therefore facing more chronic illness.
· Seventy-five percent of all teenage mothers remain in a low socio-economic status and their
babies are less healthy, fifty percent more likely to repeat a grade, perform poorly on tests
and drop out of school.  

· Single parents have more difficulty in monitoring their children.  Children respond positively
to parents who are supportive without harsh punishment.  

· An increasing number of children are having family problems that interfere with their learning.

IMPLICATIONS OF FINDINGS
Two major challenges facing us as educators are globalization and technology.  A very large segment of the world’s available workforce is competing for American jobs and too often, graduating students who lack the drive needed to match the aggressiveness of other nations in the global economy.  Students must be motivated and trained academically to face the challenges that await them. Students will have to possess economic literacy to become discerning consumers.  They will need critical thinking skills to make responsible choices.  A second language would be beneficial to our students as they prepare to function in a global society.  Technological proficiency is imperative, as technology will permeate every aspect of their lives from employment to communication to entertainment.  This information-based society will demand that they can comprehend and synthesize vast amounts of written material and that they can organize and communicate their thoughts effectively.  To succeed, they must be adaptable and practiced in collaborative interactions and problem solving scenarios.  Unique to the military community here at Ft. Knox will be students with decreased educational experiences as the economy declines and enlistment standards are lowered.  Deployments and two-income families will create environments where children obtain minimal help at home and social-emotional issues impact learning ability.  It will be the responsibility of the school to provide a stable, nurturing educational community where students can learn and apply the skills essential to becoming productive citizens.

FOCAL POINTS TO CONSIDER IN THE FUTURE
Academic, economic and technological literacy


Communication and critical thinking skills


Math/science problem solving ability

Second language
IMPLICATIONS FOR ACTION AND TASK LIST: ENVIRONMENTAL SCAN INFORMATION
Student Performance Goals

Information from the Environmental Scan indicates that it will be critical in the future for student to be able to:

· Academic, economic and technological literacy

· Communication and critical thinking skills

· Math/science problem solving ability

· Second language
Interventions

Implementation of mentorship program to improve teaching strategies in reading and math have been implemented

Alignment of the curriculum to increase critical thinking and problem solving skills in reading and math has begun

Foreign language study in Spanish has been implemented in all grades in the school
Other Actions Needed

Incorporate the following in the school’s two improvement goals:

· Improving students’ ability to think critically and communicate 
· Improve students ability to problem solve

· Develop a professional development plan for the school improvement plan that will improve

Teachers’ technology skills, use of question strategies to improve higher thinking skills, and

use of rubrics and student work to promote self assessment.

Appendix A  

ENVIRONMENTAL SCAN
Student Performance Goal #1:

All students will

We chose this goal based on triangulating the following data sources:

· 
Page #

· 
Page #

· 
Page #

· 
Page #


Student Performance Goal #2:

All students will 

We chose this goal based on triangulating the following data sources:

· 
Page #

· 
Page #

· 
Page #

Appendix B
Surveys 
Parent Survey

This information collection is authorized by OMB # 0704-0437 and RCS #DD-P&R(OT)2262.  The public reporting burden for this collection of information is estimated to average 10 minutes per response, including the time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of information.  Comments can be sent regarding this burden estimate or any other aspect of this collection of information, including suggestions for reducing the burden, to the Department of Defense, Executive Services Directorate [OMB control # 0704-0437].  Respondents should be aware that notwithstanding any other provision of law, no person shall be subject to any penalty for failing to comply with a collection of information if it does not display a currently valid OMB control number.  Your responses to these questions are voluntary and there is no penalty if you choose not to respond.  However, maximum participation is encouraged so that the data will be complete and representative.  The purpose of these group interviews is to identify school-related issues to be addressed through the school improvement process.  We will not collect or record information that could be used to identify specific individuals that participate in these interviews.  In any release of results, no information will be disclosed that could be used to identify specific subgroups of individuals if that information would reveal the identity of the participants.

Achievement

1.  On a scale of 1-5, with 5 being “Very Good” and 1 being “Very Poor” please rate the quality of instruction your child receives in each of the following subject areas.  

	
	Very

Poor

1
	Poor

2
	Neither Poor nor Good

3
	Good

4
	Very

Good

5

	Reading
	O
	O
	
	O
	O

	Writing
	O
	O
	
	O
	O

	Mathematics
	O
	O
	
	O
	O

	Science
	O
	O
	
	O
	O

	Social Studies
	O
	O
	
	O
	O


2.  The school provides extra academic help to my child when he/she needs it. (Please mark one).
O  Strongly agree

O  Agree

O  Undecided

O  Disagree

O  Strongly disagree

3.  This school is preparing my child well for the next grade. (Please mark one).
O  Strongly agree

O  Agree

O  Undecided
O  Disagree

O  Strongly disagree

Safe Environment

4.  My child’s school maintains good discipline. (Please mark one).
O  Strongly agree

O  Agree

O  Undecided

O  Disagree

O  Strongly disagree

5.  How safe do you think your child feels at school? (Please mark one).
O Very safe 

O Safe 

O Undecided

O Unsafe

O Very Unsafe

School Partnerships

6.  I feel welcome when I visit my child’s school. (Please mark one).
O  Most of the time

O  Sometimes

O  Rarely

O  No answer

7.  How often do the teachers at your child’s school communicate with you (by phone, 

email, classroom newsletter, etc.)? (Please mark one).
O  At least once a week

O  At least once a month

O  Once or twice a year

O  No answer

Student Survey

This information collection is authorized by OMB # 0704-0437 and RCS #DD-P&R(OT)2262.  The public reporting burden for this collection of information is estimated to average 10 minutes per response, including the time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of information.  Comments can be sent regarding this burden estimate or any other aspect of this collection of information, including suggestions for reducing the burden, to the Department of Defense, Executive Services Directorate [OMB control # 0704-0437].  Respondents should be aware that notwithstanding any other provision of law, no person shall be subject to any penalty for failing to comply with a collection of information if it does not display a currently valid OMB control number.  Your responses to these questions are voluntary and there is no penalty if you choose not to respond.  However, maximum participation is encouraged so that the data will be complete and representative.  The purpose of these group interviews is to identify school-related issues to be addressed through the school improvement process.  We will not collect or record information that could be used to identify specific individuals that participate in these interviews.  In any release of results, no information will be disclosed that could be used to identify specific subgroups of individuals if that information would reveal the identity of the participants.

Student Achievement

1. On a scale of 1-5, with 5 being “Very Good” and 1 being “Very Poor,” please rate the quality of instruction your school provides in each of the following subject areas.  
	
	Very

Poor

1
	Poor

2
	Neither Poor nor Good

3
	Good

4
	Very

Good

5

	Reading
	O
	O
	O
	O
	O

	Writing
	O
	O
	O
	O
	O

	Mathematics
	O
	O
	O
	O
	O

	Science
	O
	O
	O
	O
	O

	Social Studies
	O
	O
	O
	O
	O


2.  When I need help with my school work, someone at my school is available to help me. (Please mark one).
O  Strongly agree

O  Agree

O  Undecided

O  Disagree

O  Strongly disagree

3.  This school is preparing me well for the next grade. (Please mark one).
O  Strongly agree

O  Agree

O  Undecided

O  Disagree

O  Strongly disagree
Safe Environment

4.  My school maintains good discipline. (Please mark one).
O  Strongly agree

O  Agree

O  Undecided

O  Disagree

O  Strongly disagree 
5.  On a scale of 1-5, with 5 being very safe and 1 being unsafe, how safe do you feel in the following locations in your school?

	
	Very unsafe

1
	Unsafe
2
	Neither safe/Unsafe
3
	Safe
4
	Very Safe 
5
	Does

Not Apply

	a.  School Hallways 
	O
	O
	O
	O
	O
	

	b.  Classrooms
	O
	O
	O
	O
	O
	

	c.  School Lunchroom 
	O
	O
	O
	O
	O
	

	d.  School Playground
	O
	O
	O
	O
	O
	

	e.  School Parking Lot 
	O
	O
	O
	O
	O
	

	f.  School Restrooms
	O
	O
	O
	O
	O
	

	g.  School Buses 
	O
	O
	O
	O
	O
	O

	h.  Walking to and from school
	O
	O
	O
	O
	O
	O

	i.  Other (please specify)
	


School Partnerships
6.  How often do your teachers communicate with your parent(s)/guardian(s) (by phone, email, classroom newsletter, etc.)? (Please mark one).
O  At least once a week

O  At least once a month

O  Once or twice a year

O  No answer

Teacher Survey

Overall Education Issues

	
	Teachers*

	What grade would you give the public schools in the U.S.? (Percent responding A and B):
	49 %

	What grade would you give your school? (Percent responding A and B): 
	91 %

	For what purpose do you think the DoD schools exist? 
	

	To prepare people to become responsible citizens
	44 %

	To help people become economically self-sufficient
	5 %

	To ensure a basic level of quality among schools
	26 %

	To promote cultural unity among all Americans
	7 %

	To improve social conditions for people
	0 %

	To enhance people's happiness and enrich their lives
	2 %

	To dispel inequities in education among certain schools and certain groups
	16 %

	Which is the primary purpose of the DoD schools—to teach the basic subjects, such as English, mathematics, and sciences, or to provide a balanced education which would involve the basics plus other subjects and co-curricular activities (i.e., art, music, band, sports, etc)?
	

	Teach the basic subjects
	2 %

	Provide a balanced education
	95 %

	Do not know
	2 %

	Do you consider after school or co-curricular activities (i.e. band, drama, science club, sports, etc.) as important as the academic subjects (i.e., mathematics, reading, art, music), or do you consider them only an addition/supplement to the academic subjects? 
	

	After school or co-curricular activities are as important as the academic subjects
	40 %

	After school or co-curricular activities are an addition/supplement to the academic subjects
	58 %

	Do not know
	2 %

	Which do you think is more important for the schools to do—to prepare students for college or work, or to prepare students for effective/productive citizenship?
	

	Prepare students for college or work
	

	Prepare students for effective/productive citizenship
	

	Do not know
	

	What do you think are the three biggest problems with which your school must deal?
	

	Crime/vandalism
	0 %

	Difficulty getting good teachers/quality teachers
	7 %

	Fighting/violence/gangs
	0 %

	Inadequate bus transportation
	0 %

	Lack of attention/understanding of students by teachers
	2 %

	Lack of disciple/more control
	12 %

	Lack of financial support/funding/money
	33 %

	Lack of protection from physical attack
	0 %

	Low quality curriculum/standards
	0 %

	Low pay for teachers
	28 %

	Need more teachers/not enough help
	23 %

	Overcrowded schools
	12 %

	Parents' lack of support/interest in their child's education
	51 %

	Poor/outdated buildings and grounds
	14 %

	Poor lunch program
	35 %

	Students' lack of respect from teachers
	16 %

	Teachers' lack of respect from students
	7 %

	Use of drugs/alcohol
	0 %

	Other
	26 %

	No problem
	7 %

	Do not know
	5 %

	Areas that should receive more attention or less attention in your school?
	

	Drug and alcohol abuse
	

	More Attention
	53 %

	Less Attention
	47 %

	Racial and ethnic understanding/tolerance
	

	More Attention
	67 %

	Less Attention
	33 %

	Environmental issues, such as global warming, habitat destruction, etc.
	

	More Attention
	72 %

	Less Attention
	28 %





top ^ 

Expectations of Students

	
	Teachers*

	In your opinion, do all students have the ability to reach a high level of learning or do only some have the ability to reach a high level of learning? 
	

	All have ability to reach a high level of learning
	58 %

	Only some have the ability to reach a high level of learning
	33 %

	Do not know
	9 %

	Who has the greatest effect on a student's level of achievement in school—the student, the student's teachers, or the student's parents? 
	

	Students
	12 %

	Teachers
	42 %

	Parents
	47 %

	Do not know
	0 %





top ^ 

Assessment

	
	Teachers*

	In your opinion, is there too much emphasis on achievement testing in your school, not enough emphasis on testing, or about the right amount? 
	

	Too much emphasis
	74 %

	Not enough emphasis
	0 %

	About the right amount
	23 %

	Do not know
	2 %

	In your opinion, should the primary use of tests be to determine how much students have learned or to determine the kind of instruction they need in the future?
	

	Determine how much students have learned
	12 %

	Determine the kind of instruction
	84 %

	Do not know
	5 %

	Which one of these do you think is the best way to measure students academic achievement—with a single standardized test, by a combination of both standardized and teacher-designed tests, or by portfolios of students' work and other demonstrations of academic competence?
	

	Single standardized test
	0 %

	Combination of both standardized and teacher-designed tests
	35 %

	Portfolios of students' work and other demonstrations
	63 %

	Do not know
	2 %

	Do you think it is better to use test scores, or your class work and homework to judge your school success? 
	

	Test Scores
	

	Class work and homework
	

	Do not know
	





top ^ 

Technology

	
	Teachers*

	Does your school use computer technology for instructing students a great deal, a fair amount, not much, or not at all? 
	

	Great deal
	23 %

	Fair amount
	74 %

	Not much
	2 %

	Not at all
	0 %

	In your opinion, has the use of computer technology improved the quality of instruction in your school? 
	

	Yes
	67 %

	No
	19 %

	Do not know
	14 %

	Do you think your school should or should not invest more in computer technology for instructional purposes? 
	

	Should invest more
	53 %

	Should not invest more
	37 %

	Do not know
	9 %





top ^ 

Student Supports

	
	Teachers*

	Student within the DoD schools transfer quite regularly. Grade how effectively your school welcomes new students into the school. (Percent responding A and B)
	100 %




top ^ 

Professional Development

	
	Teachers*

	Which of the following professional development opportunities do you think would provide the most professional growth?
	

	Alternative scheduling
	7 %

	Developing in-depth content knowledge
	2 %

	Integrating Curriculum
	42 %

	Integrating Technology
	16 %

	Leading focused school improvement for high academic achievement
	14 %

	Learning/using instructional models
	14 %

	Pursuing job-embedded professional development to meet SIP goals
	5 %

	Using classroom and school data for decision making
	7 %

	Different models of authentic classroom assessment
	26 %

	Using powerful instructional strategies/practices
	42 %

	Performance standards to plan/drive instruction
	14 %





top ^ 

Partnerships with Parents/Community

	
	Teachers*

	DoD Schools are working to open the lines of communication with parents and community member. (Percent rated "Very Effective")
	

	School newsletters
	42 %

	School open houses
	40 %

	Schools news hotlines
	16 %

	Neighborhood discussion groups
	7 %

	Town hall meetings
	5 %

	Internet chat rooms set up by local schools
	5 %

	Monthly parent orientations
	23 %

	School visits by parents
	35 %

	Your child's school is striving to form stronger partnerships between parents, the community, and the schools to improve student achievement. Grade how well your child's school is meeting this goal right now. (Percent responding A and B)
	


CSS Reports Footnotes:

· * Teachers include certified teachers only. 

· National Parent data are from the 2006 Phi Delta Kappa/Gallup Poll of the Public's Attitudes Toward the Public Schools. 

· National comparisons for students and teachers are not available. 

· Double hyphen (--) indicates fewer than 20 responses or that the question was not asked of this group of respondents. 

· Shaded cells indicate that the question was not asked of the whole group of respondents. 

top ^ 

Appendix C
Standards Assessment Report (SAR) 
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